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The promation of design swudies in schools
of secondary education from such investi-
gations as the study of Keele University and
the more recent enquiry at the Royal College
has promoted muoch cnticism, andalyds snd
discussion a& 1o the nature of art and craft
studies in schools from people In all sphares
of educational prectice. Commendabbs
recagnition must be given to the aims of
design studies in schools from thoee educa
tignalisis who have so sloquently promoted
its advancement and studied its possibilities,
Their criticism that art and craft studies haee
presioushy besn too insular in sctivity, unco-
ordinsted with, and often of low tatus
wiithin the general school curficula, lacking
in acadermbc content, and material and tech-
nigue based in activity, 18 undoubtediy in
many cases absolutely true. It would seem
logical that the activity of designing, and
enquiry inte the nature of design in & rapidly
advancing technological society, would sarve
a: an excellent tood for developing all the
educational experiences and undersiandings
that the promoters of the movement both
pxpected, and in many cases hawe proved it
woukd do, These were notably for the design/
creative stiedies department to asumae a
maore central role on the school curriculum
with art activities al ane end of the spectrum
and science and technology at the other, and
to integrate the warious arts and crafts in
designing  activities which  would  alio
imevitably inter-relate with other curriculum
subjects, especially sclemce and technology,
and humanities. |t ssems sound sducational
thinking that the process of solving design
rm:.hhm:. would incorporate aspects of
perception, funetion, structure, oommun-
calion, appearance, cohoice and decision
making, develop attitudes of enguiryg,
analysts and ressoning within the pupil,
and whilst relating to the enwironment,
occupational and Ieisure activities, dewelop
a visual uvnderstanding of the smvironment
and technological society to which e
belongs, Thus art and craft would contain

a more meaningful, academic content,
relewant to the reality of the AMure life of
the pupil,

However, the movement towards dewelop-
ing design strudies in secondary schools and
their practice so far, has alresdy been heavily
criticised, even by those educationalists who
hawe done much towards promoting thesr
development and firmly believe i their
educational value and potential, Although
such design courses have helped ersdicats the
manual and menial tag previously attached
1o craft teaching, a paper from the Assorcia-
tion of Art Advisers {1974) questioned a5 1o
whether art education had “lost its way' as
the nation of designing became the dominant
feature, and rightly expressed concern at the
‘tacit  msumptions’ being made that the
design process, whether problem solving or
otheranise fulfilled all the needs for creative
wiark in the education of children,

Reasans for the rapid development in
Dresign Deparmments have been attributed 1o
pubdicity pressura from two wery successful
Schools Council projects, pressure from the
Crepartment of Education and Science 1o
update the image of craft education, the
presgure of comprefensive reonganisatian
and an  amendent  building  programme
stvocating related andd shared facilivies for
Art, Craft and Home Economics, and
palitical pressure within the scheols to form
larger art/craft empires to match other large
faculties being farmed, providing a consider.
able mministrative convenience and “tidying
up process’ giving the larger Design Depart-
ment mone political weight within the scheol
than most of the art and craft departments
achieved in wolation. This unfortunately
enabled headmasters to make considerable
reductions in the amount of time allocated
1o the practical subjects,

0Of particuler concern has been  the
dilution ard oversimplificetion of the
original aims of decgn esducation, and the
mistaken ‘practice’ for ‘principle” in the
development of the “‘materials circus’ as an



introductory course to all the eraft disci-
plines of the Design Department, This often
results im 8 fragmented, unmlated expearianos
of materials with a later unco-ordinated
jump into more academic designing situations
demanding considerable skill and under-
standing, Similarty the rigid wse of the
problem solving process as @ ‘method” for
ereative work, which many pupils would find
great difficulty in using, the misconeeived
use of themes 10 link work in ditferent arsas
of the department, and the ssuemption that
an open-planned art end oraft _area will
engender conceptual, material and methodo-
Iogical integration of the crafiz in designing
setivities whereby Interdisciplinary Betiviny
becomes an end in itself rather than a means,
has been heavily criticised,

Further concern hai been expressad
a5 to the eifects upon the teaching staff in
Design Departmants, many of whom leam
sbout design education through sscondary
sxpefisnce by way of books, slide kits,
publications of articles and test programmes,
many of which demonstrate the results of
the system rather than pulting it inte any
poncepiual, educational context. Laxton
(1973] felt thet without the imaginaticn
and witality of both staff and pupils the
work would siagnate into a sterile, pssudg-
pcademic activity. Both Jacks (1973) and
Zanker {1871) criticised that many of the
barriers towsrds design education were the
result of taacher training. Much coneerrn has
also bean expressed owver the appoiniments
@i the heads of departments of the new
design faculties; The nature of the work they
had besn engaged in, and their often limited
wnderstanding of the philosophy and
practice of design education has left much
1o be desired.

Urfortunately, a survey of several
Design/Creative Studies departmants, felec-
ted by County Art Advisors for visitglion,
proved much of this criticism 1o be true
Whilst in these departments there was
commendable practical art snd craft work

being achiewed, there was also a disturbing
paucity of. conceptual understanding as to
the original intentions of dewesloping an
integrated srt) eraft departrnent in schools,
of the possibilities of curricular development
in the depariment, of the diversity of
possible  teaching methods, and of the
diversities in the nature of lzarning and the
development of appreciation in the ars,
crafts and design.

Staff appreciated the provision of more
than adeguately equipped, pleasing surrounc-
ings, especiaslly new depertments offering
bath Integrated facilities of open multi-
suipped areas and privacy of teaching rooms
il reqquired, and fely that such innegrated areas
fostared the understanding of the natural
inter-relationship of the orafts in both them-
selves and the pupils, and encouraged mutual
understandings of specialisrns amongst the
steff. However, the extreme open planning
of some departments were having disturbing
effects upon ococupant staff, and destroying
co-operative attitudes and wmifare of staft
and pupils, Despite the initial visual exsite-
ment of the open area crested by displays
of work, disturbance feom heavy crafts,
contimaal noise bevel from sometimes as
many B two hundred and fifty pupils in the
area, not only disturbed concentration but
made the atmosphere not at all conducive to
work. Staff were finding great difficulty in
maintaining discipline and conssquently
standards of work,

Tha 'Fa:ilit-,r of blocked tirmti:ling
was usad slmost exclusively for the wn-
questionsbly scoepted ‘materials  eireus,
rotating pupils through all the crafts, some-
times uwsing thermes in desperation to link
rgterials and processes tagether, or accepting
the fact that the rotation was a fregrented,
limiting experience, but necessary to build up
avocabulary and basic knowledge of materials
and skills for later optional specialisation. In
some cases a rejection of ‘modern methods’
from trial, error, and bewilderment had
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!Bﬂl'ﬂg-ﬂlnd boys to a limited experience of
heavy crafts and glrls to doméstic subjects.

Staff, divided In alms and sttitudes,
suffered in many ceses simply from 8 lack
of understanding of the basle intentions
of the mew departmental formation, a con-
sidarable contributing factor to some of the
dissiters, particularly those staff alroady
gstablished in the schoal where departmental
re-organisation had been forced upan them,
Resistance to change, litthe understanding
of how the crafts could work together for
curricular aims, cassed much objection 10
specialists subjects becoming submerged in
the broader organisation, to an apparant
drop in standards of work, to @ loss of
privacy and demands from a larger depart-
rrgnl uisdn the specialist curriculum,

Diespite the abundarce of practical
activity litthe or no sttempt wa made o
develop an appreciation of the cultural
arts, and an understanding of the slements
of design was considered ss being achieved
thraugh pupil involvement with practical
wark, knowledge of materials and technigues
and some cesign problem salving activities.
In short, much of what was happening under
the design umbrella was an unconceptualised,
unrelsted practical shamble, aimed at davelo-
ping the childs creative and artistic potential,
pravidirg channels for self exprasion
and hopefully achieving some assthetic
apprecirbion and dwareness of design through
practical activity. Although some heavy
crafts acdogted a problem salwing approach
to design and attention was paid to linking
currleulum  with  the environment and
occupational  sctivities it was  generally
apparent that the original Mtention and aims
of establishing the department wers not
being fulfilled.

It is always easy to jump a clear round
from the grandstand, and similarly to
make a critical appraisal is relatively simple
in comparison with making @ constructive,
remedial  suggestion. The experience of
looking @  several Design Departments,

of mading pertinant literature about what
is intended for design education and of
observing it in practice seems analogously
gimilar to being in an operating theatre
where the surgeen, attendant doctors and
nurses all hawve differing opinions & to what
should be sctually happening, where such
opinigns are  founded wpon  insufficient
knowledge of medical fact, and where
the combined ignorence and lack of the
esgential mutual understanding for the team

co-oparation resulfts in 8 massacred death.

Unfortunately, a wissal education & not
pstEntial for baess survival and masacre of
its deweloprment ©an pass  comparatively
unnoticed in the chibd, especially  when
camouflaged by prolific production of ar
and craft products. Only n the adult world
do we malise that vast numbars of people
are wiswally indiscriminative, that much of
what people do with their environment lacks
aesthetic semsitivity and understanding, and
that understanding of the cultursl arts
rermains largely an esoterie activity for a few
whao hawve been forunately wiored in their
appreciation.

From the “design’ shamble springs bla-
tently the old proverb of ‘wnited we stand,
divided we fall', and whilst the situation s
a multi-dimensional problem of inter-related
factors embracing student and  teacher
troining, empirical knowledge of learning
strategies in the ars, and opinkonz a8 to the
aisantial nature of art and craft, it would
saem (mminently necessary to achiewe some
consensus of opinten about the nature of ar
and craft education before any progress can
be made.

June McFee (1970) stated that empirical
knowladge of the way children learn in the
field of aesthetics s practically unexplored,
and little is known of the diversities in the
nature of, responses to, and understanding of
wisual stimmuli, and how those responses can
be developed and wiored. Howeser, factual
evidence from empirical study i3 a uniting
factor in the path of progress, and unfor-



tunately thearies of art and craft education
throughout its short history have been based
upon insubstantial understandings and philo-
sophical theorisation. Of further concern ks
that within the blocked timetable of a design
depariment tutoring in &t i sometimes
recducad to an howr a weck for possibly one
or two terms of the first two secondary
schoal years, after which an aptional system
of kemon choices may delete the subject
completely from the pupil's schoal Fife,
especial ly if he i3 considered to be academi-
cally inclined. Conseguently we have a
subject which, whilst being the visual and
the oldest aspeet af the three slements of
communication In civilisation with literecy”
and numeracy, is not only becoming a mere
tool for design problems, but in many cases is
practically deleted from a child's secondary
education. 'What has for fifty wears been
flimgily understood and only just beginning
to b= educationally conceptualised on
empirical evidence s being denied facility of
balng teught &t all i design departrments.
Doubtless other areas of the department
have similar feslings and in this sense it is
possible to sympathise with the sacrosanct
attitude many  saff have towards their
specialisis area when they experience anly its
abuise within an Integrated department, smd
hawe no experience or knowledge of the
valuable contribution it could make within
a well organised curriculum for meaningful
educational aims,

The developing concept in many design
departments that a brosd, thowgh possibly
limited experience of materials and processes
is mecessary Tor uﬂars!mdmg Hpecls of
design, problem solving processes, for
developing creative potentlal or a wisual
urderstanding and sensitivity, would sesm to
be in nesd of werious informed discussion
and evaluation, A further distwrbing mis-
conception is the prevalent nolion that
practical imvolvoment with materisls  and
proceses, in expréssive or problem salving
activities, will foster either aesthatic and cul-

tural understanding or the appreciation of
degign principles. Evideno: sugpests that such
understandings develop when speaifically
taught and do not grow from practical ex-
perience without the supportive thesretical,
critical, eultural and affective analysis.

Mo amount of departmental eorganisation
will change what is taught, the nature of
those teachings or what i@ learned by the
pupil. What is learned |8 entirely dependent
upon the understendings of the teacher and
how those understandings are applied to
teaching sitwations, and it is here that any
changes in the nature of art and craft edu-
cation will ococwr, and posibly here, in the
area of teacher training, that any concen-
trated effort for development or change
shouwld be directed. In support of this notion
is the fact that much of what is actually
happening in deisgn departments is kentical
to what has been happening in separated art
and craft departments for many years. The
nature of the activities have not changed
because the training and wnderstandings of
the teacher hawe not chanped either,

It s sad to reflect that, while the nature
of art and craft education i largely
depemndent upon teacher understamdings, the
further training of gualified teacher: s both
highly selective and dependent upon second-
mant facilities, and consequently available to
teachers already proficient in method and
considerably developed in understandings of
the nature of their subject. Thus it remains
for a vest number to acquire information,
knowledpe and ideas from art and craft
miagazines, publshed material from Schools
Council projects, personal training and
superience, and exhibitions. From such
material # s casy to develop a vocabulary
of variations with processes and materials,
‘da it vourself® ideas, without concepiuali-
sing their educational relevence in curricular
context, and realising what understandings
those processes are intended to develop in the
pupil, Consequently curriculom in many
design departments is material/prooess based.
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Whilst approaching the numenous prob-
lerns encouniered i educational chamge and
development, it must be realised that in many
schoods design departments are floundering
and sinking beneath a confusion of ideas,
trial and error situations, and wondaring just
what they should be doing whilst reducing
their pupils to guinea pigs in trying to sort
out ill conceptualised, misunderstood second
hand ideas. Consequently the ooneept of
designing & an educational tool i already
baing outrightly condemned by some edu-
cationalists and both the proper use and
recognition of its possibilities s in danger
of being lost aliogether, It has already
been suggested that designimg, although
fulfilling soma of the requirements of a
visaal education, does not fulfil them all,
and to organise tha arts and crafis into an
integrated department for problem salving,
designing purposes, may not be the best way
of introducing designing into the curriculem,
ard may be both limiting and abusive upon
the possible understandings of and relation-
ship with the ars and erafts.

Further to this argument, the arts and
crafis, when tawght in theirhistorical, cultwral,
critical and affective contesxts, nesd no curri-
cular justification, Thay have both academic
content and contemporary relevance, which
combined with the understanding of their
s=ithetic, affective nature and creative possi-
bilities, makes them a vital component of &
balenced education. |n essence they are the
most fundamental aspects of human culture
awd communication, and need neither prob-
lerm solving processes, organissd integrat|on
ar injected design principles to justify them.
I5 it not possible that what visual education
does need s research into curricubum devel-
apment and leaching methods based on
ampirical evidence of the nature of learning
in the visual arts?
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